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ДЕЯКІ АСПЕКТИ ВИКОРИСТАННЯ ХУДОЖНІХ ФІЛЬМІВ 
НА ЗАНЯТТІ З АНГЛІЙСЬКОЇ МОВИ
НЕКОТОРЫЕ АСПЕКТЫ ИСПОЛЬЗОВАНИЯ ХУДОЖЕСТВЕННЫХ
ФИЛЬМОВ НА ЗАНЯТИИ ПО АНГЛИЙСКОМУ ЯЗЫКУ
SOME ASPECTS OF USING MOVIES IN THE ENGLISH CLASS ROOM
Розглянуто один з альтернативних методів навчання англїйській мові як іно-
земній: навчання розмовного та писемного мовлення за допомогою художніх філь-
мів. Приділено особливу увагу тому, що більшість традиційних підручників зазвичай 
націлено на навчання формального мовлення, та набагато менше уваги приділено 
навчанню розмовного мовлення. Необхідно підкреслити той факт, що саме художні 
фільми сучасною мовою є найбільш ефективним засобом мотвації студентів. Варто 
зазначити, що художні фільми сприяють проведенню дискусій, які ефективно допо-
могають у навчанні усному мовленню. Що художні фільми є джерелом нових ідей та 
привносять різноманітність у навчання письму. У статті розглянуто типи завдань на 
роботу з художнім фільмом: завдання до перегляду фільму, під час перегляду та після 
перегляду. Уточнено, що зміст та обсяг завдань залежать від обраного фільму, рівня 
знань студентів і мети заняття. Одним з ключових факторів успішного заняття, на 
думку автора, є вірно підібраний художній фільм і розуміння того факту, що фільм 
це не тільки можливість відпочити, але й ефективний засіб навчання сучасній іно-
земній мові.
Ключові слова: художній фільм, формальне мовлення, розмовне мовлення, усне мов-
лення.
Рассмотрен один из альтернативных методов обучения английскому языку как 
иностранному: обучение устной речи и письму при помощи художественных филь-
мов. Обращено внимание на то, что большинство традиционных учебников делают 
акцент в большей степени на обучение формальной речи, и в меньшей – на обучение 
разговорной речи. Подчеркнуто, что именно художественные фильмы с их современ-
ным языком и являются эффективным средством мотивации студентов. Указано, 
что художественные фильмы также способствуют проведению дискуссий, что тоже 
эффективно в обучении устной речи. Считаем, что художественные фильмы явля-
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ются источником новых идей и привносят разнообразие в обучение письму. В статье 
рассмотрены типы заданий на трех стадиях занятия, включающего работу с художе-
ственным фильмом: задания перед просмотром фильма, во время просмотра и после 
просмотра. Уточнено, что содержание и объем заданий зависят от выбранного филь-
ма, уровня знаний студентов и цели занятия. Одним из ключевых факторов успеш-
ного занятия, по мнению автора, является правильно подобранный художественный 
фильм и понимание того факта, что фильм – это не возможность отдохнуть для учи-
теля, а эффективное средство обучения современному иностранному языку.
Ключевые слова: художественный фильм, формальная речь, разговорная речь, 
устная речь.
The article is devoted to one of the alternative methods of EFL teaching. The author 
focuses on studying how movies are used in teaching oral communication and teaching 
writing. When teaching oral skills, it is vitally important to mention that traditional text-
books usually focus on more formal language rather than small talk. Movies, on the other 
hand, can be an effective way to teach these skills needed in everyday speech as the lan-
guage used in modern movies is rather up-to-date and can thus motivate students. The au-
thor also points out that movies can also invoke feelings and opinions and facilitate discus-
sion which is extremely useful when practicing oral communication. The author also stress-
es that movies can provide new ideas and bring variety into the classroom when teaching 
writing. The article considers three stages of the movie class. They are pre, while and post 
activities. This ensures that the students stay focused and motivated throughout the class, 
and the goals of the lesson are clear to them. The nature and the length of the activities 
depend naturally on the selected film, the needs of the students, their proficiency level and 
instructional objectives. According to the author of the article, one of the key factors when 
planning the movie class is choosing a proper movie. The use of movies needs attention and 
the teacher should play an important role in an effective movie class in order for the movie 
to be more than just a time filler. It is essential to remember, that the movies are not a sub-
stitute for the teacher, but really helpful classroom aids when used appropriately.
Keywords: movie, formal speech, colloquial speech, oral speech.
Some teachers think that using movies in the classroom is a way to escape and to 
sit down comfortably in their chairs and have a break looking at the screen. But good 
teachers do not show movies just to show movies. We believe movies are one of the 
best tools to teach English, because they are helpful for all learning activities including 
visual, auditory and even kinesthetic ones.
The main purpose of the given article is to examine the use of movies in the EFL 
teaching as one of the alternative teaching styles and the most effective ways to bring 
variety, reality and flexibility into the classroom. The tasks of the research are: to discuss 
the use of movies in different areas of foreign language teaching such as teaching oral 
communication and teaching writing, to draw teachers` attention to the factors that need 
to be considered when using movies in teaching, namely choosing the proper type of the 
movie and other challenges that the teacher may face when using movies in teaching.
There are some studies about using movies in EFL teaching which have been taken 
into consideration. These are the researches by J. E. Champoux, M. Allan, J. E. Katchen, 
F. Mishan and F. Stoller.
During the worksheet preparation, planning and editing to accompany the movies, 
a wide variety of techniques are used to involve and motivate students as well as help 
them profit from the well developed, planned and graded video class. The whole mov-
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ie can be viewed, it can be broken into sections or only one section can be used. This 
brings variety to the movie classes and ensures that movies are used in a many-sided way. 
As F. Stoller [5] points out, the movie class usually consists of three stages: pre, 
while and post activities. This ensures that the students stay focused and motivated 
throughout the class, and the goals of the lesson are clear to them. The nature and the 
length of the activities depend naturally on the selected film, the needs of the students, 
their proficiency level and instructional objectives. 
During the first stage students are gradually guided and involved in the plot, the 
characters and the setting of the film. They can be led at this stage by prediction-based 
activities brainstorming speculation patterns with the help of visual aids such as pic-
tures, vocabulary exercises with words and expressions from the movie or just through 
questions related to the main topic, student polls, interviews, problem solving discus-
sion of the title of the film, information gap exercises. Pre-writing can also be used 
before watching the movie: the students can for instance write down what they expect 
the movie to be about based on the title. In pre-writing the students also get to practise 
different ways to get started with their writing: brainstorming, clustering, strategic ques-
tioning, sketching, free writing, interviewing and information gathering. Pre-viewing 
is important in order for the students to be able to follow the film and understand the 
storyline and characters. Pre-viewing can also make it easier for the weaker students to 
benefit from the film and its many beneficial aspects.
The second stage is considered to be the most fruitful one. There is more thorough 
work on the plot and the characters. Students are exposed to a variety of activities such 
as directed listening, information gathering, film interruptions, ordering events, prob-
lem solving, filling the gaps, true and false questions, multiple choice or comprehension 
activities. For instance, a film interruption helps the teacher to control whether the stu-
dents have understood what happens in the film. Thus, viewing activities are a simple 
way to keep students focused on the viewing despite the length of the film. The main 
purpose of this stage is to exploit movie at its best profiting from the wide variety of 
idiomatic expressions, collocations and slang that students will encounter in everyday 
conversations. The movie may be shown in fragments, and in crucial moments students 
can be asked to guess what is going to happen next. This activity, for instance, is very 
helpful in practising such grammar point as distinguishing «going to» to express plans 
and things inevitable from «will» to express impromptu decisions. According to M. 
Allan [1], films can be used for elicitation. Students can be offered to guess what the 
conversation is about while watching some video fragments without audio and then to 
deliver the dialogue. Besides vocabulary and grammar, stress and intonation may be 
practised by using subtitles and choosing the scenes from the movie that students can 
read in pairs.
The third stage is considered to be the follow-up one where the movie plot is used 
together with the lexical items by making students either act the best scenes or by or-
ganizing group debates based on the moral of the plot. We consider every teacher has a 
great number of movies at their disposal to be connected to every topic in the syllabus. 
For instance, if the topic «Crimes» is involved, the teacher may show «A TIME TO 
KILL» and ask the students to improvise and act the scene in court. It is advisable to 
include writing activities at this stage. A written homework assignment may be set ask-
ing students to describe their favourite character, to write a film summary, an alternative 
ending to the movie or a letter to one of the characters at lower levels or writing a review 
as well as a review comparing a film and a book, if any, and an article to be placed in a 
magazine at higher levels.
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Though movies are a very helpful way to make our classes more attractive and mo-
tivational, the use of them is not easy as ABC and there exist several factors that should 
be taken into consideration while using movies in the English language teaching. One 
of the key factors when planning the movie class is choosing the movie. 
F. Stoller [5] underlines that the use of movies needs attention and the teacher 
should play an important part in an effective movie class in order for the movie to 
be more than just a time filler. It is essential to remember, that the movies are not a 
substitute for the teacher, but really helpful classroom aids when used appropriately. 
Moreover, it is the teacher`s role to promote active viewing and participation during the 
movie in order for the students to be more than simply passive watchers.
The movie needs to be previewed and chosen carefully. It is also crucial that the 
students understand the teacher`s instructions, as they probably do not consider the 
movie as one of the teaching tools. M. Allan [1] also makes emphasis on the topics. 
They should be relevant to the students. The plots of the movies should be interesting 
for the students to stay motivated. In other words, the topics need to be both appealing 
to students and pedagogically reasonable, which can be a demanding combination.
One more important factor that needs to be taken into account when choosing 
movies is the proficiency level of the students. The movie should be comprehensible 
enough for the students to fulfill the tasks and for the teacher not to explain every lan-
guage item to the students. M. Allan [1] adds some factors which must be taken into 
account when choosing a movie for certain proficiency level. One of these factors is the 
density of language. There should be enough pauses in the dialogues in order for the 
students to be able to follow along. The other factor is visual support. This means that 
the picture supports the verbal message well enough and the students may guess, if it is 
needed, what is happening in the movie. Though for the more advanced students there 
should be perhaps less visual support to get a greater comprehension challenge. The 
third factor is delivery of the speech. If the characters speak too quickly or with different 
accents, this may prevent understanding the language. However, different accents are 
again a motivating challenge for the more advanced students. 
M. Allan [1] also singles out three phases in selecting a movie for the English 
class: previewing, watching the movie without sound and then watching it with sound. 
Watching the movie without sound is necessary for the teacher to notice the visual mes-
sages. After watching the film without sound it should be watched with sound in order to 
decide whether the language is comprehensible enough. The teacher should think about 
the reasons why he or she wants to use the movie, what for and with which students. 
The teacher should also ponder if there are any other materials that can be used with the 
movie, what makes the film entertaining for the students, and why they will like it. It is 
also important to think beforehand, what he or she expects the students to understand 
from the movie. It makes the preparations easier, if the teacher also thinks about what 
techniques might be used, how much time the film will need and what kind of prepara-
tory work is necessary before the movie class.  
It is vitally important to take advantage of all the privileges that a movie can offer 
in language teaching. Let us take visuality. It is vividly a great part of movies, and it can 
help the weaker students to follow the course of events and understand what is happen-
ing. There are non-verbal signals in a movie, for example, gestures, eye contact, facial 
expressions, posture, appearance and setting. All these points play an important role in 
the movie and may facilitate or, just the opposite, possibly prevent understanding the 
movie. 
There are two possible jeopardies which may appear if the movie is used purely as 
a vehicle for the language. Firstly, the teacher may fail to take into account the visual 
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clues that the students may pick. Thus, visuality is important, and how students react 
to it is individual. Secondly, the teacher may keep the focus on the language and miss a 
good opportunity to focus on the message. Good movies usually have a deep message 
and it would be a great fault not to exploit it. The message can be discussed in class, 
which is a good example of exercise for oral practice. J. E. Katchen [3 ] points out that 
textbooks whether they are modern or not, do not teach small talk and rarely teach 
conversational interaction. So, movies can be an effective way to motivate students to 
develop their oral skills, as movies usually contain the most current and actual language 
with different kinds of fashionable words and colloquial expressions.
Additionally, movies invoke feelings, opinions and create discussions. The movie 
can also be a source for reasonable discussion topics. Some tasks focused on oral skills 
and based on a movie could be group discussions about the topic with students` own 
opinions, a debate, re-acting a scene of a movie or acting an alternative ending to the 
movie. Moreover, if a movie is a screen version of a book, the teacher may ask the stu-
dents to act some scenes as they see them after reading but before viewing. This activity 
may reveal kinesthetic abilities of the students, and it is always interesting for them to 
compare their own vision of the scene and acting with that of actual actors. F. Mishan 
[4] also mentions the «image-sound skim» which means that the students are encour-
aged to mention some images or sounds from the movie that particularly struck them 
and what feelings they evoked. This is the best way to raise questions and discussion 
in class and to find out different students` views and immediate reactions, as the movie 
is usually still «working» on their minds and the responses are rather immediate. An-
other version of this activity is to ask students more detailed questions, such as «what 
surprised you?» or «what pleased you?» The tasks mentioned are only some examples, 
and the teacher should be very resourceful when making up the assignments in order to 
come up with different educating goals.  
Thus, taking all mentioned above into consideration, we may say that using films 
in language teaching should be done avoiding students and the teacher turning passive; 
«Movie Class» should not be only synonymous with «recess» for both teachers and 
students but should be regarded as a great tool for reinforcing English. Moreover, since 
the use of movies in EFL teaching has not been thoroughly studied, there are a lot of 
unlimited opportunities for teachers to begin with. Even though this type of course is 
found out to be rather time-consuming, the feedback from the students is always rather 
positive and the classes are versatile and interesting. Thus, using movies in the EFL 
classroom is absolutely worth trying and can be motivating for both the teacher and the 
learners.
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